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ASYNCHRONOUS TASKS

ENGLISH
English, A2/B1
The past verb forms — Listening: Don’t Cry for Me Argentina

GENERAL INFORMATION

Task title: The past verb forms — Listening: Don’t Cry for me Argentina

Task author/Institution: Lesson type: Target learners/course:

. A2/B1
Markéta Doubravova online asynchronous

Charles University

CEFR starting level: Group dynamics (e.g. pair work/groups of | Target language of the course: English
X): individual
A2/B1 Other language(s) used:

mother tongue (Czech)

Mediation scale(s) relevant to the task. Up to three scales can be included here:
STRATEGIES TO EXPLAIN ANEW CONCEPT - LINKING TO PREVIOUS KNOWLEDGE
STRATEGIES TO EXPLAIN ANEW CONCEPT - BREAKING DOWN COMPLICATED INFORMATION
FACILITATING PLURICULTURAL SPACE

Short description of the task:

Students practice (A2) or revise (B1) past forms of regular and irregular verbs, while practising listening (gap-filling — song: Don’t Cry for me Argentina) and
working with cultural background — famous musical/s composed and written by Andrew Lloyd Webber and Tim Rice - Evita.

Expected learning outcomes: Ss at first learn something about one of the famous musicals Evita and are then encouraged to learn about some other ones
as well. They understand the difference between the past forms of regular and irregular verbs and know how to use them in the context.

TASK DESCRIPTION

Background knowledge or sub-skills required by the students: Listening skills, the past simple and the past simple forms of the regular
verbs.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?): Before listening to the song
from the musical Evita: Don’t Cry for me Argentina, the students are encouraged to read a short summary about the musical, the authors and
the cultural background of theatres in London and New York. They need to share their ideas in the forum opened in Moodle (the teacher needs
to create a forum for this and possibly can start with a post). Some more suggested questions to think about and comment on in Moodle, which
can be included in the Forum instructions: Do you know this musical? Do you know these authors? Do you know any other English or American
musicals?

Itural Background - Evita — EN and CZ
This is an example of the description used at Charles University for an A1/A2 level, therefore the translation is into Czech.

This task should be first introduced when the students have learnt the past forms of regular verbs. Before this task they should be encouraged
to revise the regular forms, they should go back to the materials provided before on the past simple of regular verbs.

Detailed description of the task: Time required:
Students can be asked to print the handouts because for somebody it can be better to actually have the printed copy | 30 min. (or more —
and write the answers in hand. This, however, is not necessary, students can work with the e-version and only open according to the work
the exercisels on the screen and write down the answers only, or can work with the interactive quiz straight away if of individual students)

they feel confident doing so. All students NEED to enter the answers into the interactive quiz in Moodle to have
the answers checked. The teacher creates these interactive quizzes according to the pdf files given below
(see the individual stages of the task below).

Listening Comprehension:



https://drive.google.com/file/d/1spAcJcLIvzt8b8aVLYVromTZhAh9CvJN/view?usp=sharing

Video: https://www.youtube.com/watch?v=KD 1Z8iUDho
Handout: Don’t Cry for me Argentina — gapped transcript

Ss download the handout (possibly print) and while watching/listening to the song Don’t Cry for me Argentina they
complete the lyrics with the missing words. They are encouraged to turn off the subtitles, not to look up the transcript
before they actually try to complete the transcript and watch/listen to the presentation at least twice without any help.
As this is an asynchronous task and there is no time limit, only the students’ own time, they can watch more times and
make pauses when necessary. They enter their answers to the interactive quiz to check if they are correct.

The teacher creates the interactive quiz according to the pdf files (Handout: Don’t Cry for my Argentina -
gapped transcript - see above, and Handout: Don’t Cry for me Argentina - complete transcript - see for
answers below)

Quizz setting: The teacher sets the quiz for 2 attempts, requires the minimum of 60% correct answers or using both
attempts.

Students either need to pass this quiz or use both attempts in order to get the access to the following material -
Handout: Don't Cry for me Argentina - complete transcript.

After trying at least twice without help of the Iyrics and/or subtitles, they can try once more with the subtitles or the
lyrics, which will open after getting a pass or trying twice in the previous quiz.

Handout: Don’t Cry for me Argentina — complete transcript

After having the missing words (regular and irregular verbs in the past) students work on Exercise 1 — they decide
whether the verbs are regular or irregular. They then enter the answers into the interactive exercise in Moodle.

The teacher NEEDS to create this interactive exercise (quiz) in Moodle according to the pdf file (Handout: Don’t Cry
for me Argentina - Exercise 1 - regular or irregular verbs - see below).

Quizz (Exercise 1) setting: The teacher sets the quiz for 2 attempts, requires the minimum of 60% correct answers or
using both attempts.

Handout: Don’t Cry for me Argentina — Exercise 1 - reqular or irreqular verbs

Students are also encouraged to think about what the difference between the regular and irregular verbs is. They
upload the answers into the assignment in Moodle — the teacher creates this Assignment and then comments on the
students’ answers.

Finally, the students translate and learn the verbs if there are some new ones for them. To make their work easier,
they can be provided with a handout (Handout: Don’t Cry for me Argentina - Exercise 2 - translations - see the link
below). They upload their translations in written form to an assignment in Moodle.

The teacher NEEDS to create this Assignment and then comments on the students’ translations. In order to pass this
assignment the students need to upload their translations and need to get the teacher’s feedback.

Handout: Don’t Cry for me Argentina — Exercise 2 — translations

In the end students are provided with the lyrics with the translation to their mother tongue and are encouraged to
listen again and follow the two language versions of the song lyrics.

Setting for this material - this material opens first after the students pass all the required quizzes/exercises.
Han : Don’ for me Argentina - lyrics EN and CZ

A2 level: This task is used for the introduction of the past forms of the irregular verbs. It needs to be used first after
the students learn the past forms of the regular verbs. Students need to be given feedback on the difference of
regular and irregular verbs which they upload as an assignment into Moodle. What needs to follow this task is the
explanation on how the past forms of irregular verbs are created and used.

B1 level: This task can be used to introduce the revision of the past forms of the regular and irregular verbs. What
follows is the practice of the past simple.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):

Ss find a different (famous) originally English musical and find a song they like, think of a grammar issue they already know and prepare a
similar gap-filling exercise for the other students and share it in Moodle in e.g. Forum.

Some idiomatic expressions can be worked with, e.g. “dressed up to the nines”; “at sixes and sevens with you”.



https://www.youtube.com/watch?v=KD_1Z8iUDho
https://drive.google.com/file/d/1jRZvjL8BzkUGYtrEfg8exV3o9jLO1t0z/view?usp=sharing
https://drive.google.com/file/d/1ZuvYJLc2RrLHiJqDZ4LElccPOGVbNjRF/view?usp=sharing
https://drive.google.com/file/d/1GPUuIjdB2hT0pCojYDk9ZIfFEXvpSlXe/view?usp=sharing
https://drive.google.com/file/d/1o_db9rhq2l9NLNm6VsuSVBnstiftsUGF/view?usp=sharing
https://drive.google.com/file/d/1cZPL5K3SVWhnOlyqccZQcPEP-KvI_tOT/view?usp=sharing

Resources required by the teacher: Resources required by the students:

Device with access to the internet, Moodle + skills for creating Device with access to the internet and access to Moodle, possibly
interactive quizzes, forums and assignments and then for giving | handouts (not necessary), possibly printer (not necessary)
feedback in them, transcript (gapped and complete), handouts
with the exercises - materials for creation of the interactive
quizzes

Potential challenges and solutions:

Possible difficulties with understanding. The temptation to look up the lyrics before actually trying without.

English, B1
Mind-map your text

GENERAL INFORMATION

Task title: Mind-map your text

Task author/Institution: Lesson type: Target learners/course:

Michaela Ritter Konarkova, online asynchronous Academic Reading

Charles University

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: English
B1 students work alone and in pairs Other language(s) used: Czech

Mediation scale(s) relevant to the task. Up to three scales can be included here:
EXPLAINING DATA IN WRITING (E.G. IN GRAPHS, DIAGRAMS, CHARTS ETC.)
COLLABORATING IN A GROUP - COLLABORATING TO CONSTRUCT MEANING
STRATEGIES TO SIMPLIFY ATEXT - STREAMLINING A TEXT

Short description of the task: Students read a presentation dedicated to notetaking and watch a Tony Buzan'’s video promoting mind-mapping.
Students search for an academic text of 5-15 pages from their field of study in an online database. They read it and process it in the form of a mind
map. They upload the mind map as well as the original text in a forum. They pick one of their colleagues' mind maps and try to reconstruct the main
ideas of the text. They are discouraged to refer to the original text, but it is at their disposal in case they need help with the mind map. They send
their reconstruction to their partner. The partner reacts briefly.

Expected learning outcomes: By the end of the task, students will be able to...
e process a text via a mind map
e process a mind-map and reconstruct the main ideas of a text
e provide feedback to their partners

Background knowledge or sub-skills required by the students: -

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
In the preceding unit, students learnt some tips on finding a reliable source online. They were provided with several links to university databases.

Detailed description of the task: Time required:
1. Students read a presentation dedicated to note-taking, explore the recommended material 1. 15 minutes
(link below) and watch a Tony Buzan’s video promoting mind-mapping (link below). 2. 30 minutes
Firth, M. (2012). Cambridge Academic English Advanced C1: 3. 40-60 minutes

https://www.cambridge.org/us/cambridgeenglish/catalog/english-academic-purposes/cambridge- |4. 30 minutes
academic-english/resources?courseLevel=C1%20Advanced&component=C1%20Advanced%20 |5. 10 minutes

DVD Total time: 125-145 minutes

1) Cambridge Academic English Lectures Advanced C1 Lecture Video
2) Cambridge Academic English Lectures Advanced C1 Lecture Worksheet Activity

The students have to listen to a lecture and take notes. They get acquainted with linear
note-taking, tables and mind maps.

https://www.youtube.com/watch?v=Mlabr\Wv25qQ



https://www.cambridge.org/us/cambridgeenglish/catalog/english-academic-purposes/cambridge-academic-english/resources?courseLevel=C1%20Advanced&component=C1%20Advanced%20DVD
https://www.cambridge.org/us/cambridgeenglish/catalog/english-academic-purposes/cambridge-academic-english/resources?courseLevel=C1%20Advanced&component=C1%20Advanced%20DVD
https://www.cambridge.org/us/cambridgeenglish/catalog/english-academic-purposes/cambridge-academic-english/resources?courseLevel=C1%20Advanced&component=C1%20Advanced%20DVD
https://www.youtube.com/watch?v=MlabrWv25qQ

2. Students search for an academic text of 5-15 pages from their field of study in an online
database.

3. They read it and process it in the form of a mind map. They upload the mind map (it can be a
scan of a handmade mind map or a mind map created in one of the online programmes
(hitps://www.makeuseof.com/taa/8-free-mind-map-tools-best-use/) as well as the original text in
a moodle forum.

4. They pick one of their colleagues' mind maps and try to reconstruct the main ideas of the
original text in a short written text of their own. They are encouraged to refer to the original text,
only if they need help with the mind map. They send their reconstruction to their partner,
including the potential challenges they had to overcome and a suggested solution to the
problem.

5. The partner responds briefly.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?): -

Resources required by the teacher: Internet Resources required by the students: Internet

Potential challenges and solutions: -

English, B1+
Glossary of news vocabulary

GENERAL INFORMATION

Glossary of news vocabulary (ENG-B1+)

Task author/Institution: Lesson type: Target learners/course:

Anna tetowska-Mickiewicz, online asynchronous B1+ general English

University of Warsaw

CEFR starting level: Group dynamics (e.g. pair work/groups of X): Target language of the course: English
B1+ Online, individual student contributions, collaborative task |Other language(s) used: not applicable

Mediation scale(s) relevant to the task. Up to three scales can be included here:
STRATEGIES TO SIMPLIFY ATEXT - STREAMLINING A TEXT
RELAYING SPECIFIC INFORMATION IN WRITING

Short description of the task:

Online glossary is a collaborative task in which students individually contribute to its creation.

Students are asked to add to the glossary words/phrases learned, to aid memorization and retention.

Each entry should include some predefined elements, e.g. the word’s English definition or main collocations.

Expected learning outcomes: By the end of the task, students will be able to use the newly acquired vocabulary not only passively, but also
actively. They will also become more independent in dealing with new vocabulary they come across.

Background knowledge or sub-skills required by the students:

e  Students must be familiar with the strategies on how to effectively use dictionaries, especially monolingual dictionaries and collocations
dictionaries.

e  Students must be able to recognize the word category (e.g. noun or verb, for the same-looking word) and identify the applicable meaning (if
there is more than one).

e  Students need to be taught the basic technicalities connected with how to use the Moodle platform and add words to the online glossary.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
Independent reading — plus forum recommendations (suitable for B1+ and higher levels)
Browse the Internet to find an interesting article about the current issues around the world.
In this forum:
e provide a link to the chosen article;
e  briefly write what it is about;
e express your opinion about the issue discussed in the text.

Write about 200 words.

The pre-task should be administered on the Moodle platform.

Detailed description of the task: Time required:

Online glossary is a collaborative task in which students individually contribute to its creation. Finding articles plus adding the words
to the glossary: about 45 minutes



https://www.makeuseof.com/tag/8-free-mind-map-tools-best-use/

Students are asked to enter into the glossary words/phrases learned from individual research, e.g. extensive
reading online (in this case a glossary accompanies article sharing and recommendations task, which can
take the form of an online forum).
Each entry should include:

- the word/phrase itself

- its English definition and synonyms

- in monolingual groups also translation (optionally)

- main collocations

- illustration (visual representation of the concept to aid memorization)

- an example sentence to show how the word/phrase functions in the context

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
Students are given feedback for their entries; each entry is thoroughly checked and, if necessary, corrected; students also receive points for their

entries.
The glossary task can be followed up in class (if it's a blended course), e.g. with a speaking task in which students can show how well they learned

the vocabulary (e.g. opinion sharing, role-play).

Resources required by the teacher: Resources required by the students:
The course on the Moodle platform Access to the online Moodle content

Potential challenges and solutions:

Potential challenge: Students may be tempted to copy/paste the definitions and/or example sentences, which would not bring the expected results
(vocabulary memorization).

Solution: i) Introduce students to a variety of online dictionaries, encouraging them to search for the best/most suitable/concise definitions, which
would significantly encourage paraphrasing; i) Make students aware of the notion of plagiarism, how harmful and illegal it is, and how easily
identifiable (especially in a task like this); iii) promote and encourage more thorough research on the context the word/phrase comes in, possibly
additionally rewarding (with extra points) the entries designed exceptionally well.

English, B2
Law Clinic selection

GENERAL INFORMATION

Law Clinic selection (ENG-B2)

Task author/Institution: Lesson type: Target learners/course:

Sylwia Kossakowska-Pisarek online asynchronous English B2

University of Warsaw

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: Legal English
B2 group discussion Other language(s) used: -

Mediation scale(s) relevant to the task. Up to three scales can be included here:
RELAYING SPECIFIC INFORMATION IN WRITING

PROCESSING TEXT IN WRITING

STRATEGIES TO EXPLAIN ANEW CONCEPT - ADAPTING LANGUAGE

Short description of the task:
Students watch the film on Law Clinic for students of Law and read about various types of clinics. Then they choose one type of clinic and justify on
the Moodle forum why they would like to participate in this type of clinic.

Expected learning outcomes: By the end of the task, learners will be able to justify their choice of law clinic using legal language. They will be
able to present arguments for their choice to other students.

TASK DESCRIPTION

Background knowledge or sub-skills required by the students:
Legal English

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):




Reading on Law Clinics: Students read the text about working for a law clinic and about the role law students play in cases

https://www.nytimes.com/2010/04/04/us/04lawschool.html?scp=9&sq=law&st=cse While reading it they do the quiz with comprehension questions
(True/False).

Detailed description of the task: Time required:
Students watch the film on Law Clinic participation for students of Law and its advantages 20 min.
https://youtu.be/rK79kr7ww_g. Then they read about the various types of clinics https://case.edu/law/clinic.
Based on the descriptions, they are to choose one clinic that they would like to participate in and present the
arguments for choosing that clinic on the Moodle forum. They justify why they would like to participate in this
clinic.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
Law Clinic glossary: Students find in the tasks above some legal expressions and add them to the glossary with a definition and an example
sentence. Then they give up to 5 points to their fellow students as part of peer assessment.

Resources required by the teacher: Resources required by the students:
The course on the Moodle platform Access to the online Moodle content

Potential challenges and solutions:

English, B2
Remote working and well-being Q&A

Remote working and well-being Q&A (ENG-B2)

Task author/Institution: Lesson type: Target learners/course:

Ekaterina Bunina-Bre$ online asynchronous B2, B2+

University of Warsaw

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: Business English
B2 the whole class/group work Other language(s) used: -

Mediation scale(s) relevant to the task. Up to three scales can be included here:
RELAYING SPECIFIC INFORMATION IN WRITING
STRATEGIES TO EXPLAIN ANEW CONCEPT - ADAPTING LANGUAGE

Short description of the task:
Students are asked to read the text about the disadvantages of remote working and its effects on employees’ well-being. Then students are to
ask and answer comprehension questions about the text (Q&A group forum).

Expected learning outcomes:
By the end of the task, students will be able to use the vocabulary related to remote working and discuss both the advantages and
disadvantages of working from home.

Background knowledge or sub-skills required by the students:
English B2

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):

As a pre-task activity, students are asked to watch a humorous YouTube video about different types of people who work from home and
complete the Moodle survey (the Moodle activity: Choice), where they are to choose which type(s) of people they belong to (the one with kids,
the one with dogs, the one who can’t use technology, the introvert, the extrovert, the planner, the cleaner, the binge-watcher, the napper, the
veteran, or the one who doesn’t wear pants). This pre-task activity sets the scene for the main task, generates students’ interest in the topic of
remote working and helps them become better acquainted with their classmates in a virtual environment.

Video:_Types of People Who Work from Home - YouTube



https://www.nytimes.com/2010/04/04/us/04lawschool.html?scp=9&sq=law&st=cse
https://youtu.be/rK79kr7ww_g
https://case.edu/law/clinic
https://www.youtube.com/watch?v=LzfTrr67ItM

Detailed description of the task: Time required:
Q & Aforum: Students are asked to read the text ‘How remote working can increase stress and reduce well-being’. Based | 20 min.

on the content of the text, they have to answer the comprehension question of the fellow student and then ask their own
to be answered by the next student. The questions and answers are then to be assessed by the teacher.

The text: How increase stre e well-bei '

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):

Students are asked to watch the Ted Talk ‘Why working from home is good for business’, where the Automattic CEO Matt Mullenweg reveals all
the lessons he has learned over the years of managing over 800-plus employees working remotely. On the basis of the video, students must
prepare some handy tips for a leader for whom a 100 percent remote-work setup has been a shock since the pandemic started. Students can be
asked to present their tips orally in pairs or small groups during the following synchronous lesson. The video helps to look at remote working from
a different perspective.

TED TALK: Why working from home is good for business | The Way We Work, a TED series - YouTube

Remote working glossary: Students are asked to find some expressions (new concepts) in the module on remote working and add them to the
group glossary on the Moodle platform together with a definition and an example sentence. Then they are to give up to five points to their fellow
students as a part of peer assessment.

Resources required by the teacher: Resources required by the students:
Online access, online platform (Moodle) Online access, online platform (Moodle)

Potential challenges and solutions:

English, B2
Wit of certiorari Q&A

Writ of certiorari Q&A (ENG-B2)

Task author/Institution: Lesson type: Target learners/course:

Sylwia Kossakowska-Pisarek online asynchronous B2

University of Warsaw

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: Legal English
B2 whole class Other language(s) used: -

Mediation scale(s) relevant to the task. Up to three scales can be included here:
RELAYING SPECIFIC INFORMATION IN WRITING
STRATEGIES TO EXPLAIN ANEW CONCEPT - ADAPTING LANGUAGE

Short description of the task:
Students are asked to read the legal document and based on that answer and ask comprehensive questions regarding this document.

Expected learning outcomes: By the end of the task, students will be able to understand what a writ of certiorari is and learn legal
expressions typical for this document.

Background knowledge or sub-skills required by the students:

Legal English B2

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):

Students watch the film about the Enron case and do the quiz (listening comprehension): https://youtu.be/Mi201bH8pvw. The film is
connected with the writ of certiorari and creates the context for the document.

Detailed description of the task: Time required:



https://theconversation.com/how-remote-working-can-increase-stress-and-reduce-well-being-125021
https://www.youtube.com/watch?v=x6fIseKzzH0
https://youtu.be/Mi2O1bH8pvw

Writ of certiorari (relevant to Enron case) hitps:/caselaw.findlaw.com/us-supreme-court/544/696.html 15 min.

Writ of certiorari Q & A forum: Students read the writ of certiorari connected with the Enron case. Based on the
content they need to answer the question of the fellow student and then ask their own to be answered by the next
student. The questions and answers are then assessed by the teacher.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):

Enron glossary: Students find some legal expressions in the module and add them to the glossary on the Moodle platform together with a
definition and an example sentence. Then they are to give up to 5 points to their fellow students as part of peer-assessment.

Resources required by the teacher: Resources required by the students:

The course on the Moodle platform Access to the online Moodle content

Potential challenges and solutions:

English, B2
Important days around the world — presentation on an online forum

GENERAL INFORMATION

Important days around the world — presentation on an online forum (ENG-B2)

Task author/Institution: Lesson type: Target learners/course:

Anna tetowska-Mickiewicz online asynchronous B2 and higher

University of Warsaw

CEFR starting level: Group dynamics (e.g. pair work/groups of X): Target language of the course: English
B2 Individual, whole class Other language(s) used: -

Mediation scale(s) relevant to the task. Up to three scales can be included here:
RELAYING SPECIFIC INFORMATION IN WRITING

PROCESSING TEXT AND VISUALS

ACTING AS AN INTERMEDIARY

Short description of the task:

Students are asked to find information about the different holidays around the world, why they are important for a local/national community and
how they are celebrated. They need to present their findings in the form of a presentation (PowerPoint, Prezi or other) which would also contain
some visuals and links to online resources.

Expected learning outcomes:
By the end of the task, students will be able to conduct effective online research, select relevant information, assess the importance and originality
of the information gathered, as well as prepare an informative and engaging presentation.

TASK DESCRIPTION

Background knowledge or sub-skills required by the students:
Students must have some basic skills concerning online research and preparation of a (multimedia) presentation.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):

The activity was preceded by a speaking session about the current issues, including national holidays and how they are celebrated in Poland (in
May it was Flag Day and Constitution Day). In small groups, students brainstormed for the different holidays around the world they know, what,
how and where they are celebrated.



https://caselaw.findlaw.com/us-supreme-court/544/696.html

Detailed description of the task: Time required:

A (multimedia) presentation about important days around the world, preceded by extensive online research |About 60-90 minutes plus 45-60
(suitable for B2 and higher levels) minutes for the follow-up activities
In May we were celebrating National Flag Day and Constitution Day, which, along with some other key
dates (such as Independence Day) are important days in Poland.

There are some official speeches and parades. In some regions and communities, there are some unique
ways to commemorate past events.

What does it look like in other countries? When and how do they celebrate some important moments?

Go online to do some research - the less obvious countries/celebrations you choose, the better :-)
Present your findings in this forum in the form of a presentation (8-10 slides). Include some visuals and
don't forget to indicate the sources!

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
Follow-up activities may include i) a session on multiculturalism, in which students compare the different cultures and traditions; ii) sharing
presentations on an online forum; iii) commenting on other students’ presentations, either on the forum or during a speaking session.

Resources required by the teacher: Resources required by the students:
The course on the Moodle platform Access to the online Moodle content

Potential challenges and solutions:

Challenge: Students may feel tempted to go for more obvious holidays, for which a lot of information can be found easily. If so, the same holidays
may be chosen.

Solution: Tell students that the presentations will also be assessed for the original content. Alternatively, assign students the different countries or
continents to explore.

English, B2
Happiness - listening and opinion sharing

GENERAL INFORMATION

Happiness - listening and opinion sharing (ENG-B2)

Task author/Institution: Lesson type: Target learners/course:

Anna Letowska-Mickiewicz online asynchronous B2 and higher

University of Warsaw

CEFR starting level: Group dynamics (e.g. pair work/groups of X): Target language of the course: English
B2 Whole class, pair-work, individual student contributions

Mediation scale(s) relevant to the task. Up to three scales can be included here:
PROCESSING TEXT IN WRITING
RELAYING SPECIFIC INFORMATION IN WRITING

Short description of the task:
Listening and sharing ideas
Students listen to a talk on a chosen topic (here more abstract, i.e. happiness), then share their ideas in a written form, in an online forum.

Expected learning outcomes: By the end of the task, students will be able to formulate and express their opinions on more abstract topics
(like happiness) more freely; they will also feel more confident with listening to a longer authentic talk in a foreign language.

TASK DESCRIPTION

Background knowledge or sub-skills required by the students:
Students must be:

e familiar with effective listening strategies;

e able to deal with unknown vocabulary;

e able to express their opinions in writing.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
The pre-task activities may include:
e In-class / synchronous online speaking session: students discuss the concept of happiness, what it means to them
e  Prediction task: give students the title of the talk — what do they think the talk will be about? What did the study cover?




Detailed description of the task: Time required:

Listening — and sharing ideas (suitable for B2 and higher levels) Listening plus writing — approximately 45-60 minutes
Listen to Ted Talk entitied What makes a good life? Lessons from the longest study on (Note: Students may need to listen to the talk twice.)
happiness.

What do you think about the study findings? Do they come as a surprise?
Write your answer in about 150-180 words, referring to the ideas from the talk.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):

Follow-up activities may include i) a whole-class discussion on the topic of what makes people happy (if the topic was not exploited in the pre-task
and students are willing to talk); i) a survey — students may be encouraged to devise their own questions and conduct a survey on happiness
among their friends/relatives, then report the results back to the class. Note: the survey can be done as a small-group project.

Resources required by the teacher: Resources required by the students:
The course on the Moodle platform Access to the online Moodle content

Potential challenges and solutions:

Challenge: Students may feel insecure with the task of listening to an authentic, 12-minute-long talk on their own.

Solution: Encourage students to listen to the talk more than once and/or pause if necessary; show them the benefits of being able to deal with
authentic materials.

English, B2
Academic literacy - exercises

GENERAL INFORMATION
Task in shared Moodle page with guest access: https://moodle.helsinki.fi/course/view.php?id=38767

Task title: Academic literacy - exercises

Task author/Institution: Lesson type: Target learners/course:
Mika Aroméki online asynchronous Academic and Professional Communication in
University of Helsinki English (for education students)
CEFR starting level: Group dynamics (e.g. pair work/groups of X): Target language of the course: English
B2 The task is designed to be completed individually, but as such | Other language(s) used: -
students are free to exchange ideas with peers if they so
wish.

Mediation scale(s) relevant to the task. Up to three scales can be included here:
OVERALL MEDIATION

RELAYING SPECIFIC INFORMATION IN WRITING

PROCESSING TEXT IN WRITING

Short description of the task:

Students use the Moodle quiz tool to answer three open-ended questions designed to increase their skills in and understanding of academic literacy.
The first of the questions is about the structure of research papers in general, whereas with the other two the students are asked to work with a
research paper in their field that they have chosen.

Expected learning outcomes: By the end of the task, students will be able to...
- recognize research articles in their field and use appropriate strategies for various reading purposes
- understand the most relevant content in a research article when looking to have an overview of the contents
- engage in a basic process of critical reading and develop strategies to improve their skills independently

TASK DESCRIPTION

Background knowledge or sub-skills required by the students:

The students have studied material on the typical features and structure of an academic research paper in their field. In addition to this, they have
learned about the basics of critical reading and have been given a list of questions to guide their critical reading process. They have also learned to
use the University of Helsinki library databases well enough to be able to use them to find academic articles on topics that interest them.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
Once all students have studied the material specified above, they upload a research article of their choice to Moodle (the teacher checks that they
have actually found a research paper instead of, for example, an argumentative paper). The instructions state that the article has to be related to their
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https://www.ted.com/talks/robert_waldinger_what_makes_a_good_life_lessons_from_the_longest_study_on_happiness
https://www.ted.com/talks/robert_waldinger_what_makes_a_good_life_lessons_from_the_longest_study_on_happiness
https://moodle.helsinki.fi/course/view.php?id=38767

field of studies, but otherwise they are free to choose and are encouraged to find a text on a topic of personal interest. Once all of this is done, the
students answer the questions mentioned above and receive teacher’s feedback on their answers.

Detailed description of the task: Time required:

Question 1: Having studied the material on the standard structure of research papers and Students complete the task at their own pace, they
what the different sections contain, how do you think a reader can benefit from knowing that | can take as much time as they like.

the structure is always the same? How does knowing this help you as a reader?

Question 2: Having studied the material on skimming and scanning, try these strategies out
with the research article you uploaded to Moodle. If you haven't already, first watch the video
"example skimming strategy” for inspiration. At this point, spend no longer than 15-20 min
skimming/scanning through your article and write a brief text where you answer the following
questions:

- When was the text published?

- Who is/are the author(s)? Give the names and credentials, if available.

- What was studied and why?

- How was the study conducted?

- What was found out in the study?

Please note that apart from the first two questions, you are not expected to provide very
detailed answers. It is enough that you are roughly able to explain the main points of the text
in your own words. When writing, pretend that you are explaining this information to a friend
who is not a university student and not an expert in education, i.e., use "plain" English and
your own words.

Question 3: Having studied the material on critical reading, now have a closer look at your
article and write a brief text where you explain what your opinion about the article is and why
you feel that way. Feel free to use the questions in the material to guide your critical reading
process, but as stated there, please do NOT feel as if it was a "checklist" you need to go
through. The questions are merely examples of the kinds of things one can look at when
assessing a source. Also remember, “The aim...is not to find fault, but to assess the strength
of the evidence and the argument.” (University of Leicester, 2017). Critical reading doesn't
mean you have to find everything that is wrong with a source; if you think it's a good source,
you're more than welcome to like it; the point is that whether you like or dislike a source, you
know why.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):

Approximately two weeks later in the course the students write an essay and prepare a short presentation based on their essay. They are instructed to
use at least 2-3 academic/professional sources in English and select those themselves. This helps them to utilize the skills practiced in this task and
introduced prior to the task.

Resources required by the teacher: Resources required by the students:
Access to Moodle Access to Moodle (prior to answering the questions,
access to academic databases)

Potential challenges and solutions:

Some students experience difficulties finding research articles to work with. Solutions to this include giving them enough time to study the instructions
for information seeking provided by the University of Helsinki library as well as the teacher providing example research articles so that the students
know what to look for. Also, the teacher should check that each student has found a research paper. Should this not be the case with everyone, the
role of the teacher is to give feedback and ask the students to find a new text.

English, B2
Kindergarten Teachers’ Book Club: Children’s Literature

GENERAL INFORMATION
Task in shared Moodle page with guest access: htips:

Task title:

Kindergarten Teachers' Book Club: Children’s Literature

Task author/Institution: Lesson type: Target learners/course:

Nina Wallden online asynchronous Academic and Professional Communication in
University of Helsinki, Language Centre English for Future Kindergarten Teachers



https://blogs.helsinki.fi/students-digital-skills/3-seeking-information/
https://blogs.helsinki.fi/students-digital-skills/3-seeking-information/
https://moodle.helsinki.fi/course/view.php?id=38767

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: English
B2 No groups Other language(s) used: -

Mediation scale(s) relevant to the task. Up to three scales can be included here:
ANALYSIS AND CRITICISM OF CREATIVE TEXTS (INCLUDING LITERATURE)

RELAYING SPECIFIC INFORMATION IN WRITING

EXPRESSING A PERSONAL RESPONSE TO CREATIVE TEXTS (INCLUDING LITERATURE)

Short description of the task:
The students are asked to choose a children’s book (in English), read it and write a book review on it. The book review should include a summary
of the story as well as an analysis/critique focusing on various aspects of the story.

Expected learning outcomes: By the end of the task, students will be able to...
discuss and analyze children’s literature; find the main points in a story and relay information to others clearly and efficiently.

Background knowledge or sub-skills required by the students:
Knowledge on child development; children’s literature; writing book reviews.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
Familiarizing themselves with book reviews; critical presentation of a children’s book (chosen by teacher; in case of an online course, there is a
need to select an online book, for example from: https://www.childrensbooksonline.org/library-pre-reader.htm).

Detailed description of the task: Time required:
Choose a children’s book (in English) to write a book review on. Start with a summary of the 2 hours

story. In addition, include an evaluation of the book in your review covering the following

elements for example:

e the objective or moral of the story
language used in the story
illustrations

characters

gender; cultural aspects
entertainment value

e recommended target age of reader

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
Online discussions; commenting on individual book reviews and/or a general discussion about the books in groups.

Resources required by the teacher: Resources required by the students:
Instructional material for writing book reviews; Children’s book (from library or online library)
children’s book (as an example)

Potential challenges and solutions:

English, B2
Finding information on job application videos

Task title:
Finding information on job application videos

Task author/Institution: Lesson type: Target learners/course:

Tuula Lehtonen, online asynchronous Bachelor’s level Law students

University of Helsinki

CEFR starting level: Group dynamics (e.g. pair work/groups of X): Target language of the course: English
B2 individual + group Other language(s) used: none



https://moodle.helsinki.fi/course/view.php?id=38767

Mediation scale(s) relevant to the task. Up to three scales can be included here:
MEDIATING ATEXT - RELAYING SPECIFIC INFORMATION

Short description of the task:

Students are asked to find information on job application videos online. They are asked to write an introduction to at least two good links and
share the links with their home group members (3 or 4 students in a home group). They are further advised to comment on the link suggestions of
at least two of their peers.

Expected learning outcomes: By the end of the task, students will be able to...
e evaluate internet sites related to job application videos
e briefly introduce useful internet sites to their peers
e  briefly react in writing to written introductions of useful internet sites

Background knowledge or sub-skills required by the students:
Searching for information online; reading (browsing information); listening and watching videos; writing briefly; interacting with one another by
commenting on the peers’ “findings”.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
This task did not have any pre-task activities as such.

Detailed description of the task: Time required:
See the short description of the task (above) 30-90 minutes

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
No follow-up activities are absolutely necessary, but in this particular online course, the students used the information from this task to make their
own videos where they introduced themselves to their home group members.

Resources required by the teacher: Resources required by the students:
online access, online platform online access, online platform

Potential challenges and solutions:
When the task was used in this online course, no particular big challenges occurred.

English, B2
Introducing yourself (video)

Task title:
Introducing yourself (video)

Task author/Institution: Lesson type: Target learners/course:

Tuula Lehtonen, X online asynchronous Bachelor’s level Law students

University of Helsinki

CEFR starting level: Group dynamics (e.g. pair | Target language of the course: English

B2 work/groups of X): Other language(s) used: none
individual (+ group)

Mediation scale(s) relevant to the task. Up to three scales can be included here:
MEDIATING A TEXT - RELAYING SPECIFIC INFORMATION
ENCOURAGING CONCEPTUAL TALK

Short description of the task:



https://moodle.helsinki.fi/course/view.php?id=38767

Students are asked to record a video in which they introduce themselves to their peers in their home group (3 or 4 students in a home group).
They are advised to make use of the online job application videos from the previous task, of the video in which the teacher discusses
workplace-related matters, and of their own CV's which they had shared with their home group and the teacher the previous week. They are
also asked to use natural spoken language even if they choose to use a script. As a follow-up activity, the students are to discuss in their forum
what peer feedback criteria to use when giving feedback to one another and, consequently, use the criteria when giving written feedback.

Expected learning outcomes: By the end of the task, students will be able to...
e evaluate and combine information from different sources

apply information from different sources

introduce themselves on a video, using natural spoken language

consider appropriate peer feedback criteria

utilize the jointly constructed peer feedback criteria in giving feedback

Background knowledge or sub-skills required by the students:
Evaluating and applying information from online sources; most likely some note-taking; speaking on camera.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
This task is linked to a task where students found information on job application videos and introduced the information to their peers.

Detailed description of the task: Time required:
See the short description of the task (above) 60-180 minutes

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
| believe a post-task activity is needed in which the members of each student’s home group watch the introduction videos as this is one way of
getting to know one another in a course that is online. In my course, the students gave feedback on one another’s videos.

Resources required by the teacher: Resources required by the students:
online access, online platform online access, online platform, smartphone with a camera, access to,
for example, OneDrive, YouTube to store the video

Potential challenges and solutions:

When the task was used in this online course, no particular big challenges occurred. There were students who told in their learning diaries that
they were initially not keen on videoing themselves and sharing the video. However, they were proud and satisfied afterwards and relieved that
the video was not shared amongst many students as it was only shared within the home group of 3-4 students.

English, B2
What makes a good presentation?

Task title:

What makes a good presentation?

Task author/Institution: Lesson type: Target learners/course:

Tuula Lehtonen, online asynchronous Bachelor’s level Law students

University of Helsinki

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: English
B2 individual (+ group) Other language(s) used: none

Mediation scale(s) relevant to the task. Up to three scales can be included here:
MEDIATING A TEXT - RELAYING SPECIFIC INFORMATION
ENCOURAGING CONCEPTUAL TALK

Short description of the task:
Students are asked to watch TEDTalks or other similar talks online and write down the top five areas they paid attention to when watching the
talks. In addition, they are asked to write a short summary of their observations to share with the rest of their home group. As part of their written



https://moodle.helsinki.fi/course/view.php?id=38767

work, they are also asked to give written feedback to the online speaker (which the online speaker will, of course, not receive). They also need to
react to one of their peer’s observations.

Expected learning outcomes: By the end of the task, students will be able to...
evaluate what they value in a presentation

by extension, consider what makes a good presentation

write a brief summary of their observations

react to their peer’s observations

TASK DESCRIPTION

Background knowledge or sub-skills required by the students:
evaluating and applying information from online sources; most likely some note-taking; summarizing; writing a reply/commenting

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
This task is linked to a consequent task where students give a presentation/discuss a law-related topic on video. This video made by the home
group is shared with a few other home groups for feedback.

Detailed description of the task: Time required:
See the short description of the task (above) 60-180 minutes

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
No post-task activity is needed, but this task nicely leads the students to start their own preparations for a presentation. It helps with the peer
evaluation criteria.

Resources required by the teacher: Resources required by the students:
online access, online platform online access, online platform

Potential challenges and solutions:
When the task was used in this online course, no particular big challenges occurred.

English, B2
Video — Ted Talk: Anne Babel — Who counts as a speaker of a language

GENERAL INFORMATION

Task title:

Ted Talk: Anne Babel — Who counts as a speaker of a language

Task author/Institution: Lesson type: Target learners/course:

Markéta Doubravova online asynchronous B2

Charles University

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: English
B2 individual (in class — post-task activities) Other language(s) used: none

Mediation scale(s) relevant to the task. Up to three scales can be included here:
FACILITATING PLURICULTURAL SPACE

PROCESSING TEXT IN SPEECH

NOTE-TAKING (LECTURES, SEMINARS, MEETINGS ETC.)

Short description of the task:
Students watch a presentation and complete the gapped transcript with missing vocabulary. The focus of the activity is to learn new vocabulary
as well as to think about the perception of different nationalities based on their language, especially if it is not their mother tongue.

Expected learning outcomes:
Students learn new vocabulary. Gain interesting information about perception of different nationalities based on their spoken language. Think
about their perception of themselves as speakers of a language.

TASK DESCRIPTION

Background knowledge or sub-skills required by the students:
Listening skills

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?): Before watching/listening to the
presentation students have got two pre-task activities focused on selected vocabulary from the video.




All the activities in this task NEED to have their interactive version in Moodle which NEEDS to be created by the teacher, for which they use the
pdf files (handouts and keys) - see below.

Pre-task activity 1 — vocabulary — They match the words from the presentation they are going to watch later with their definitions.

Pre-task activity 1 - handout

Pre-task activity 1 - KEY

Pre-task activity 2 — collocations — They match the beginnings of the sentences from the presentation they are going to watch with their endings.
Pre-task activity 2 — handout

Pre-task activity 2 - KEY

The teacher can provide the students with the handouts in pdf files because it can be easier for some students to work with the paper versions,
which they can download, possibly print, and prepare the answers in advance.

However, there are interactive quizzes in Moodle prepared by the teacher in which the students NEED to enter their answers — they have to pass
these quizzes in order to get access to the following main activity.

The setting of the quizzes: Minimum of 60% correct answers, two attempts in order to pass; the students are required to either pass the quizzes
or use both attempts.

Detailed description of the task: Time required:
Listening Comprehension: Watching / Listening to a presentation given by Anne Babel - “Who counts as a speaker of a 30 min. (or more -
language” from Ted Talks according to the
Video: https://www.ted.com/talks/anna babel who counts as a speaker of a language dec 2020/transcript#t-1383 work of individual
Gapped transcript — handout students)

Students can download the handout (possibly print) and while watching/listening to the presentation complete the text with
the missing words, or they can work with the interactive quiz straight away while listening/watching and enter the answers
there. They are encouraged to turn off the subtitles, not to look at the transcript before they actually try to complete the
transcript and watch/listen to the presentation at least twice without any help. As this is an asynchronous task and there is
no time limitation, only the students’ own time, they can watch more times. All students, however, need to enter their
answers to the interactive quiz to check if they are correct.

The setting of the quizzes: Minimum of 60% correct answers, two attempts in order to pass; the students are required to
either pass the quizzes or use both attempts in order to have access to the following material.

If it is still difficult to understand, they can pause. After watching it / listening to it several times, they can turn on the
subtitles. But this should really come after completing the quiz in Moodle.
Complete transcript - handout

Students download a set of follow-up questions Handout — follow-up questions and prepare for the follow-up discussion.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
Afollow-up activity in class or online synchronous — discussion should follow this asynchronous activity once the students and teacher meet
either in class or online.

1)  Discuss the questions which students downloaded after the activity.
Handout — follow-up questions
If there cannot be any lessons in class or synchronously, the discussion can take place in the forum in Moodle, which the teacher opens after this
task. The teacher gives them feedback or can take regular part in the discussion as well.

Resources required by the teacher: Resources required by the students:

Device with access to the internet + tapescript of the Device with access to the internet, access to Moodle, handouts (not
presentation, plus other handouts, Moodle + skills for creating necessary), possibly printer (not necessary).

interactive quizzes, opening Forums, giving feedbacks.

Potential challenges and solutions:
Possible difficulties with understanding. The temptation to look up the tapescript before actually trying without.

English, B2+
Free online course presentation

GENERAL INFORMATION

Free online course presentation (ENG-B2)

Task author/Institution: Lesson type: Target learners/course:
Sylwia Kossakowska-Pisarek online asynchronous B2+
University of Warsaw



https://drive.google.com/file/d/1p-TU0PuaN9Z-h8aTtKZoOXcd1u4ZHx0z/view?usp=sharing
https://drive.google.com/file/d/1xRGM1GfWxATpBkRJVHFi_0LM9dIeQ5ok/view?usp=sharing
https://drive.google.com/file/d/1Xh7e5uuJNmfEGymbi57Z2aq7zEwbhtsa/view?usp=sharing
https://drive.google.com/file/d/1OgpN95eE-Yn_wdiEljKgyAaHtvuO1clM/view?usp=sharing
https://www.ted.com/talks/anna_babel_who_counts_as_a_speaker_of_a_language_dec_2020/transcript#t-1383
https://drive.google.com/file/d/1f0GKm6uINB61EubvBH4JTS5tIW5UlBNZ/view?usp=sharing
https://drive.google.com/file/d/1CbPmbiIEz70EeHiVLTjLaEUg-aAtVM7f/view?usp=sharing
https://drive.google.com/file/d/1v4BGQmgO0spK6gQ62s6d9H8Fg_Oyjazk/view?usp=sharing
https://drive.google.com/file/d/1v4BGQmgO0spK6gQ62s6d9H8Fg_Oyjazk/view?usp=sharing

CEFR starting level: Group dynamics (e.g. pair work/groups of X): | Target language of the course: English
B2+ class Other language(s) used: -

Mediation scale(s) relevant to the task. Up to three scales can be included here:
RELAYING SPECIFIC INFORMATION
PROCESSING TEXT IN WRITING

Short description of the task:
Students find an online course regarding academic writing and present it during class presentations in relation to their needs and goals connected
with academic skills development

Expected learning outcomes:
By the end of the task, students will be able to evaluate the course in terms of their needs and skills they should develop. They will be able to
critically reflect upon the availability of free online courses and the possibility to develop their skills.

Background knowledge or sub-skills required by the students:

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):

Goal-setting task

During the in-class meeting students discuss in groups how they can improve their skills connected with the academic career. They discuss the
following questions:

What are your needs in terms of academic writing? What academic skills do you need to develop to prepare for an academic career? How can you
achieve your goals?

Detailed description of the task: Time required:
Students are presented with a choice of free online courses on academic writing connected with writing process, |30 minutes
skills improvement, academic English:

[} N | | i -

https://www.futurelearn.com rses/r rch-writin

e  https://www.futurelearn.com/courses/research-project
and choose one course based on its description, students can also find their own course available online. They

prepare a presentation about the chosen course and highlight its advantages and present what skills can be
developed with the use of the course.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
Students in pairs give their presentations orally to each other during the in-class meeting, the teacher monitors the task and asks for feedback from
students after the presentations.

Resources required by the teacher: Resources required by the students:
The course on the Moodle platform Access to the online Moodle content

Potential challenges and solutions:

English, B2+
Selecting a journal

Selecting a journal (ENG-B2+)

Task author/Institution: Lesson type: Target learners/course:
Sylwia Kossakowska-Pisarek online asynchronous B2+
University of Warsaw



https://www.canvas.net/browse/barryuniversity/courses/academic-writing
https://www.edx.org/course/writing-presenting-and-submitting-scientific-paper
https://www.edx.org/course/academic-writing-for-clarity-and-meaning-2
https://www.mooc-list.com/course/academic-and-business-writing-edx
https://www.futurelearn.com/courses/research-writing
https://www.futurelearn.com/courses/research-project

CEFR starting level:
B2+

Group dynamics (e.g. pair work/groups of X):
whole class

Target language of the course: English

Other language(s) used: -

Mediation scale(s) relevant to the task. Up to three scales can be included here:
RELAYING SPECIFIC INFORMATION IN WRITING
COLLABORATING IN A GROUP - COLLABORATING TO CONSTRUCT MEANING

Short description of the task:

Students are asked to read the article on journal selection and reflect on the issues in this article. Then they have to justify their choice and outline
the reasons why they chose the journal for their article on the forum.

Expected learning outcomes:

By the end of the task, students will be able to justify the choice of the academic journal. They will learn about various factors influencing their
choice and their importance, awareness about the topic will be raised and students will employ their critical thinking skills in connection with the

selection process.

TASK DESCRIPTION

Background knowledge or sub-skills required by the students:

Academic English B2

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):

Detailed description of the task:
Reading comprehension: Targeting a journal

Text: https://www.anu.edu.au/students/academic-skills/research-writing/journal-article-writing/targeting-a-journal

Time required:
30 min.

Students are asked to read an article about Targeting a journal outlining the most important issues considered when
choosing the appropriate journal. In the article the set of questions is posed which should direct learners to choose the
journal which meets their needs and at the same time is good for their scientific career. The article also outlines how
studying the journals helps to prepare for writing a scientific journal. Based on the information in the article, students are

asked to choose a journal for their article.
Forum: Selecting a journal Q & A

On the forum students are asked to present a journal and a short justification of the reasons why this journal is appropriate
for their purposes in relation to the questions posed in the article. Students are assessed based on their justifications by

the teacher.

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):

During in-class group discussion/Zoom discussion the issues connected with journal selection are discussed in more detail. Students are asked to
prioritize the factors they take into account when choosing an article. They combine their experiences linking previous knowledge, justify their choices
and prepare for the teacher a list of the factors vital for choosing the journal in the priority order (from the most important to the least important).

Resources required by the teacher:
The course on the Moodle platform

Resources required by the students:
Access to the online Moodle content

Potential challenges and solutions:

Choosing the right journal is crucial as the wrong choice may result in rejection and time loss for the author, that is why this topic should be discussed
thoroughly with students, and the information on the factors influencing the choice should be critically reflected by the students.

English, B2+
Current issues - news opinion forum

GENERAL INFORMATION

Current issues - news opinion forum (ENG-B2+)

Task author/Institution:

Lesson type:

Target learners/course:

Anna tetowska-Mickiewicz online asynchronous B2+ and higher

University of Warsaw

CEFR starting level: Group dynamics (e.g. pair work/groups of X):  [Target language of the course: English
B2+ Individual, whole class Other language(s) used: -



https://www.anu.edu.au/students/academic-skills/research-writing/journal-article-writing/targeting-a-journal

Mediation scale(s) relevant to the task. Up to three scales can be included here:
RELAYING SPECIFIC INFORMATION IN WRITING

RELAYING SPECIFIC INFORMATION IN SPEECH

PROCESSING TEXT IN WRITING

Short description of the task:
Students are given links to several online articles on the current issues. They need to read them, compare the information, decide on their own
viewpoint and share it in a forum entry (written post or recording).

Expected learning outcomes: By the end of the task, students will be able to extract information from longer authentic texts; evaluate the
information presented; and relate to the issues described by expressing their own opinion.

Background knowledge or sub-skills required by the students: Students must have some experience in independent extensive reading because
in this task they are asked to go through five longer articles. They must also have strategies for dealing with unknown vocabulary as checking each
item would be cumbersome.

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):
The activity was preceded by a speaking session, in which students shared information about the current issues. Students worked in small groups
and reported their conclusions in whole-class feedback.

Detailed description of the task: Time required:
Extensive reading — sharing opinions forum (suitable for B2+ and higher levels) About 60-75 minutes for both
reading and writing/recording.

Whether we like it or not, coronavirus has already changed our world — and it will change it even more. How?
Explore the suggested texts to find out.
How the world will look after the coronavir ndemi

https://foreignpolicy.com/2020/03/20/world-order-after-coroanvirus-pandemic/
How our responses to climate change and coronavirus are linked
https://www.weforum.org/agenda/2020/04/climate-change-coronavirus-linked/

Tackling coronavirus
https://www.oecd.org/coronavirus/en/

Yet another consequence of the pandemic: more plastic waste
https://www.wired.com/story/coronavirus-pandemic-recycling-crisis/

The intersection of Covid-19 and mental health
https://www.thelancet.com/journals/laninf/article/P1IS 147 3- 2 797-0/fulltex

Join this forum to express your opinion about the outcomes suggested in the texts:

e  Which of them bother you personally the most?

e  Which of them seem most/least likely to really occur?

e Which of them do you consider most threatening globally/for your country?
You can write your answer (at least 200 words) or post a recording (circa two minutes).

Post-task follow-up activities (Could any follow-up activities be carried out, what are they, and when should they be done?):
Follow-up activities may include i) creating a glossary of new vocabulary from the articles (to be done online); ii) asking students to find some more
articles on the issues of interest for them to further develop the topic of current news.

Resources required by the teacher: Resources required by the students:
The course on the Moodle platform Access to the online Moodle content

Potential challenges and solutions:

Challenge: Students may feel somewhat daunted by the topic of coronavirus and unwilling to read more.

Solution: Tell students that the articles approach the topic from a more objective and rational perspective and that learning some experts’ opinions
may actually make them feel calmer, and gain some distance.
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Task title: Legal translation mediation activity with law students

Task author/Institution: Lesson type: Target learners/course:
Grainne Hiney X online asynchronous Law students/ Legal translation

20
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University of Helsinki

CEFR starting level: Group dynamics (e.g. pair work/groups of X):
C1 Group work — groups of four

Target language of the course: English
Other language(s) used: Finnish

Mediation scale(s) relevant to the task. Up to three scales can be included here:

RELAYING SPECIFIC INFORMATION IN SPEECH

TRANSLATING AWRITTEN TEXT IN WRITING

COLLABORATING IN A GROUP - FACILITATING COLLABORATIVE INTERACTION WITH PEERS

Short description of the task: This task constitutes a part of the course ‘Legal translation and oral argumentation’ and is mainly designed for law
students. Typically, this course has 20 students, but the actual number of students varies from year to year. The task involves translating legal texts,
peer review with associated questioning and explanations of peer comments, and final revision.

Expected learning outcomes: By the end of the task, students will be able to...
e list the important features of legal translation, separating legal translation from other types of translation.
e apply the above information to actual legal translation activities.
e accurately and clearly translate legal text from Finnish to English, using good grammar and precise vocabulary.
e evaluate own and other students’ translation by using both self- and peer feedback

TASK DESCRIPTION

Background knowledge or sub-skills required by the students: Before beginning the translation activity, the teacher prepares students by
beginning a discussion on legal translation — what it is, how it differs from normal translation, and asks students to describe their main areas of
difficulty. This discussion is done online; the teacher provides background reading for the students and then they post their understanding/
summaries of the texts along with their own opinions. Students are provided with a rubric to refer to when translating and when giving feedback
Rubric for legal translation.docx

Pre-task activities (What were the activities, when were they scheduled and how were they carried out?):

Before beginning the course, the teacher can set a pre-task assessment to help determine the students’ levels of English and their legal translation
skills: an initial questionnaire on how students understand legal translation and the specific areas they find challenging when translating legal text,
followed by a short text to translate by themselves with a set time limit, to allow evaluation of the students’ skills in relation to one another as well as
in general.

Time required:
This task covers many lessons as it

Detailed description of the task:
Translation activity with law students:

St